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1. WELCOMING LANGUAGE

Use contemporary 
language when referring 
to marginalized groups.

Be mindful of diversity 
in using pronouns,

crafting hypotheticals, 
or creating fact patterns.

LGBTQ 
http://www.glaad.org/reference   |   http://goo.gl/lXc1y0
E.g., “gay” not “homosexual”
E.g., “sexual orientation” not “sexual preference”

IMMIGRATION 
https://www.raceforward.org/sites/default/files/DTIW_Stylebook.pdf
E.g., “undocumented” or “unauthorized” not “illegal” when describing 
an individual in a country without or beyond authorization and/or 
documentation E.g., “noncitizen” not “alien” when describing 
individuals based on their lack of citizenship status (or, when 
addressing a specific group among noncitizens, more tailored 
terms like “immigrant,” “refugee,” or “migrant”)

RACE/ETHNICITY
E.g., native populations may prefer “indigenous” to “Indian”
Differentiate race from ethnicity, and note that students may identify 
with multiple categories

MENTAL HEALTH/DISABILITY 
http://ncdj.org/style-guide
E.g., person-first language: “people with disabilities”, not “handicapped”. 
“A person with an intellectual disability”, not “retarded”. “A person 
with schizophrenia”, not “a schizophrenic”. Avoid terms like “crazy,” 
“loony,” “mad,” and “psycho”. Avoid expressions that imply that a 
person with a disability must be a victim or have a poor quality of life. 
(e.g., “afflicted with/stricken by/suffers from”)

Additional resources

IT MAY BE HELPFUL TO KNOW THAT MANY MARGINALIZED GROUPS’ PREFERRED TERMS HAVE CHANGED OVER THE YEARS. 
THERE ARE SEVERAL RESOURCES FOR LEARNING ABOUT THESE PREFERENCES:

Include diverse names and relationships in your original hypos and fact patterns, which affirms that students with those identities are 
welcome in your class and in the profession. At the same time, in so doing, be careful not to reinforce bias by stereotyping or tokenizing. 
E.g., use diverse names or relationships in a hypo involving facts not stereotypically associated with marginalized identity groups (e.g., contracts 
to purchase property or securities), but avoid doing so when it might reinforce stereotypes (e.g., a hypo about a rap or sports star signing a contract).

IF MATERIALS USE OUTDATED LANGUAGE, NOTE IT AND EXPLAIN THAT THE CLASS 
WILL USE CONTEMPORARY TERMS (EXCEPT WHEN REFERRING TO THE ORIGINAL).

IF A STUDENT USES AN OFFENSIVE TERM, RATHER THAN IGNORE IT, GENTLY 
EXPRESS WHY THAT LANGUAGE MAY BE PERCEIVED AS PROBLEMATIC AND 
SUGGEST AN ALTERNATIVE TERM.

RESIST ALWAYS USING “HE” TO REFER TO JUDGES OR ATTORNEYS 
WHILE ALWAYS USING “SHE” TO REFER TO PARALEGALS OR CLERKS.

USE A VARIETY OF DIVERSE NAMES (“ATTORNEY RODRIGUEZ”) AND 
RELATIONSHIPS (E.G., SAME-SEX COUPLE) IF A FACT PATTERN OR 

HYPO DOES NOT TOUCH UPON SOMETHING SENSITIVE ALONG THOSE LINES.
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2. ELICITING DIVERSE PERSPECTIVES

When class material raises 
 diversity-related issues, 

don’t ignore them.

Additional resources

If the class covers highly charged or sensitive topics (e.g., units 
on abortion, sexual assault, cases that acutely address race/ethnicity/ 
orientation), consider acknowledging the sensitivity of the area 
proactively, putting the cold-call system on pause, or offering 
students an opportunity to confidentially request being taken off call.

Studies show that opening such conversations with an acknowledgment 
of their difficulty, as well as by signaling the purpose as a learning 
opportunity, helps to reduce barriers to engagement (e.g., “Talking 
about race in this context is difficult and uncomfortable, but these 

conversations are important to have, and honest exchanges are 
a learning opportunity for all of us.”).

Difficult conversations may include charged language (e.g., “thugs”). 
But ensure that such language is used to serve the purpose of the 
free exchange of ideas, rather than stand as a proxy for group-based 
epithets or stereotypes.

If an unusual degree of tension arises during the discussion, express 
openness to hearing from students outside of class.

WHEN SOLICITING PERSONAL EXPERIENCES, ASK GENERALLY WHETHER ANY 
STUDENTS HAVE RELEVANT EXPERIENCE OR KNOWLEDGE THEY WOULD LIKE 
TO VOLUNTEER, RATHER THAN SINGLING OUT STUDENTS BASED ON A GROUP 
IDENTITY SUCH AS RACE, GENDER, NATIONAL ORIGIN, SEXUAL ORIENTATION, 
OR RELIGIOUS BELIEF.

DON’T AVOID THOSE TOPICS BECAUSE THEY FEEL AWKWARD 
OR UNCOMFORTABLE. DO EXERCISE CARE IN HOW TO OPEN 
AND SHEPHERD DIFFICULT CONVERSATIONS, AND CONSIDER 
ACKNOWLEDGING YOUR OWN BIASES.

Discussing highly 
charged topics, like 
race or sexual assault, 
is of great value and 
importance in a truly 
diverse community. 

«
ACKNOWLEDGE WHEN BIAS AFFECTS HOW A PARTICULAR LEGAL ISSUE IS 
DISCUSSED OR HANDLED IN A CASE OR SET OF CASES. IF NOT GERMANE TO 
THE LESSON, FLAG IT, EVEN THOUGH THE IMMEDIATE FOCUS IS ELSEWHERE.
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3. RESPECTING STUDENTS’ DIVERSE IDENTITIES AND PERSPECTIVES

Include a reasonable 
accommodation statement 

on your syllabus.

Additional resources

“I am committed to making my classroom a safe and accessible 
space for all members of our community. If you need a reasonable 
accommodation for this course, the Law School provides an array 
of services for students. To respect student privacy, faculty are asked 
not to entertain those requests individually. Instead, please contact 
the Moses Center for Students with Disabilities, which is located 
at 726 Broadway, 2nd floor, (212) 998-4980, or the Office of Academic 
Services at (212) 998-6020. Services are also available for students 
who encounter unexpected trauma (e.g., health issues of oneself or 

a loved one). The Office of Student Affairs addresses needs that 
arise in those circumstances, through Dean Jason Belk, whose 
office is on the 4th floor of Furman Hall. The NYU Wellness Exchange 
at (212) 443-9999 also staffs a 24-hour crisis hotline.”

When advising students on professional attire (e.g., in Lawyering, 
clinics, or in mock scenarios), use gender-neutral language to 
describe appropriate clothing (e.g., “formal professional wear” 
rather than “men should wear ties”).

START THE COURSE BY EXPRESSLY STATING THAT YOUR CLASSROOM IS A 
SPACE TO SHARE A WIDE ARRAY OF OPINIONS, BUT THAT STUDENTS MUST 
TREAT ONE ANOTHER WITH RESPECT EVEN WHEN THEY SHARPLY DISAGREE.

MODEL HOW STUDENTS SHOULD BEHAVE WITH CLIENTS OR 
SUPERIORS IN A SIMILAR CIRCUMSTANCE BY ASKING THE 
STUDENT FOR CLARIFICATION AND MAKING NOTE OF IT.

In a diverse classroom, 
the names of students will 
reflect that diversity and 
potentially raise questions 
of pronunciation.

«
ASK FOR STUDENTS’ PREFERRED NAME, PREFERRED GENDER 
PRONOUN, AND TITLE (IF YOU ARE USING LAST NAMES) ON THE 

SEATING CHART AT THE BEGINNING OF THE YEAR.

FOR AN EXAMPLE OF AN ACCOMMODATION STATEMENT, CONSIDER:
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4. ENSURING EQUAL OPPORTUNITY

Aim for diversity in 
classroom participation.

Additional resources

We all tend to gravitate toward people with whom we feel comfortable, 
including along race, gender, religion, orientation, and other identity 
group grounds. In choosing TAs or calling on students, recognize the 
potential to perpetuate patterns of success by making participation 
or assistance more comfortable for some students than others, and 
aim for diversity when possible.

Be conscious of which students contribute what comments so as to 
avoid praising a student who replicates a remark that was previously stated 
but without notice, particularly because research suggests that those 
more likely to be overlooked may be students from marginalized groups.

Studies show that educators may inadvertently use different language 
with students who are or are perceived to be struggling, based on race, 

gender, or other stereotypical indicators, and that this language 
matters. For all struggling students, use language that suggests that 
success is within their control, as opposed to a product of fixed 
ability (e.g., rather than say “1L is just really hard for some people” 
or “Just try your best,” consider “1L feels hard now, because you’re 
learning” or “The point isn’t to immediately know all; the point is 
to learn it step by step.”)

Ensure that students from all backgrounds feel comfortable 
participating in class. Students who participate with high frequency 
can be gently reminded to leave room for others by limiting 
their participation to especially important points; students who 
do not speak can be encouraged to participate more so that all 
perspectives are heard.

AFTER THE FIRST THIRD OF THE SEMESTER, TAKE STOCK OF 
WHETHER PARTICIPATION IS SKEWED IN YOUR CLASSROOM. 
IF SO, EXPLICITLY ENCOURAGE MORE VOICES.

Announce openings for 
TA and RA positions 
transparently; recognize 
the value of diversity when 
making those selections.

«
COLD CALL OR SELECT VOLUNTEERS WITH AN EYE 
TOWARD EQUITY, AND BE CONSCIOUS ABOUT POSSIBLE 
BIAS IN FEEDBACK OR IN WHO IS ASKED TO FOLLOW UP.



5. EXHIBITING WILLINGNESS TO LEARN

Empower TAs to 
raise concerns with 
you anonymously on 
students’ behalf.

Additional resources

Acknowledge openly the potential biases in your own perspective, 
and ensure a rich dialogue within class by seeking to elicit opinions 
that differ from your own.

Provide a method for students to provide anonymous feedback about 
diversity-related concerns.

One option is to create or ask IT to create a Google Form that can 
be adapted for this purpose and included as a link on your syllabus. 
For an illustration only (do not use this link itself, as it is not connected 
to your account), see https://goo.gl/r8MwKV.

Consider videotaping one or more of your classes to identify whether 
there are any disparities in race, gender, or other discernible factors 
in student participation, and whether it relates to who raises hands, 
who is called upon, who is asked follow-up questions, and who receives 
positive feedback or affirmation about their contributions/responses. 
If you see inequitable patterns, adjust accordingly.

Stay tuned: The Inclusion and Diversity Committee intends to develop  
further resources to help faculty with their current practices and learning 
new teaching skills.

Consider videotaping 
your classes to get 

another perspective on 
classroom dynamics.

CONSIDER PROVIDING A METHOD FOR STUDENTS TO 
GIVE ANONYMOUS FEEDBACK DURING THE SEMESTER 
ABOUT DIVERSITY-RELATED CONCERNS.

ENCOURAGE STUDENTS TO REACH OUT TO YOU DURING OFFICE HOURS 
OR OTHERWISE TO TALK ABOUT ANY ISSUES RELATED TO IDENTITY THAT 
MAY BE INHIBITING THEIR ABILITY TO FULLY ENGAGE IN YOUR CLASS.
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